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	Using Explicit Instruction to Support Students with Learning Challenges


As an educator it can be challenging to balance "the art" and "the science" of being a teacher. Many times we feel more comfortable with the creative aspects of planning instruction OR we find peace in the logical, sequential nature of instruction.   Great teachers are able to balance both "the art" and "the science" of teaching.  As we move to the new Common Core Curriculum and 21st Century Learning for our students, we also must recognize the need for balance between explicit instruction and inquiry learning.  Research has repeatedly shown  explicit instruction to be an effective instructional strategy for ALL students.  However, for 532students with learning challenges, explicit instruction is essential.  
What is Explicit Instruction?
Dr. Barak Rosenshine defines explicit instruction as, "a systematic method of teaching with emphasis on proceeding in small steps, checking for student understanding, and achieving active and successful participation by all students."

What type of content would be a good match for explicit instruction?
Archer and Hughes (2011), "Explicit instruction is absolutely necessary in teaching content that students could not otherwise discover.  For example, without explicit input, how would an individual discover the sound associated with a letter, the quantity associated with a number, the steps in an efficient math algorithm, the order of operations in algebra, the process for sounding out a word, the construction of a persuasive essay, the elements in scientific inquiry, or a spelling rule for dropping the final e?  Explicit instruction is helpful not only when discovery is impossible, but when discovery may be inaccurate, inadequate, incomplete, or inefficient".    
In Explicit Instruction:  Effective and Efficient Teaching authors Anita Archer and Charles Hughes

offer 16 elements of explicit instruction:
1. Focus Instruction on Critical Content- Teach skills, strategies, vocabulary terms, concepts and rules that will empower students in the future and match the students' instructional needs.
2. Sequence Skills Logically- Consider several curricular variables, such as teaching easier skills before harder skills, teaching high frequency skills before skills that are less frequently used, ensuring mastery of prerequisite skills before teaching the skill itself.
3. Break down complex skills and strategies into smaller instructional units- Teach in small steps.  Segmenting complex skills into smaller instructional units of new material addresses concerns about cognitive overloading, processing demands, and the capacity of students' working memories.  Once mastered, units are synthesized (i.e. practiced as a whole).
4. Design organized and focused lessons- Make sure lessons are organized and focused in order to make optimal use of instructional time.  Organized lessons are on topic, well sequenced, and contain no irrelevant digressions.

5. Begin lessons with a clear statement of the lesson's goals and your expectations- Tell learners clearly what is to be learned and why it is important. 
6. Review prior skills and knowledge before beginning instruction- Provide a review of relevant information. Verify that students have the prerequisite skills and knowledge to learn the skill being taught in the lesson.

7. Provide step-by-step demonstrations- Model the skill and clarify the decision-making processes needed to complete a task or procedure by thinking aloud as you teach.
8. Use clear  and concise language- Use consistent, unambiguous wording and terminology.  The complexity of your speech should depend on students' receptive vocabulary to reduce possible confusion.

9. Provide an adequate range of examples and non-examples- In order to establish the boundaries of when and when not to apply a skill, strategy, concept, or rule, provide a wide-range of examples and non-examples.

10. Provide guided and supported practice- In order to promote initial success and build confidence, regulate the difficulty of practice opportunities during the lesson, and provide students with guidance in skill performance.  
11. Require frequent responses- Plan for a high level of student-teacher interaction via the use of questioning.  Having students respond frequently (i.e. oral responses, written responses, or action responses) helps them focus on the lesson content, provides opportunities for student elaboration and assists you in checking for understanding and keeps students active and attentive. 

12. Monitor student performance closely- Carefully watch and listen to students' responses, so that you can verify student mastery as well as make timely adjustments in instruction if students are making errors. 

13. Provide immediate affirmative and corrective feedback- Follow up on students' responses as quickly as you can.  Immediate feedback to students about the accuracy of their responses helps to ensure high rates of success reduces the likelihood of practicing errors.

14. Deliver the lesson at a brisk pace- Deliver instruction at a pace to optimize instructional time, the amount of content that can be presented and on-task behavior.  The desired pace is neither so slow that students get bored nor so quick that they cannot keep up. 
15. Help students organize knowledge- Because many students have difficulty seeing how some skills fit together, it is important to use teaching techniques that make these connections more apparent or explicit.

16. Provide distributed and cumulative practice- Distributed  practice refers to multiple opportunities to practice skills over time. Cumulative practice is a method for providing distributed practice by including proactive opportunities that address both previously  and newly acquired skills.  Provide students with multiple practice attempts in order to address issues of retention as well as automaticity.

For more information on Explicit Instruction read Explicit Instruction:  Effective and Efficient Teaching by Anita Archer and Charles Hughes or plan on attending the MTSS Symposium, September 6th  and 7th  in Wichita.  Anita Archer will be presenting at the MTSS Symposium on Explicit Instruction for Special Needs Learners.  For more information on the Kansas MTSS Symposium go to www.kansasmtss.org.
	Let us not grow weary in doing what is right, for we will reap at harvest-time, if we do not give up.
So then, whenever we have an opportunity, let us work for the good of all, and especially those of the family of faith.

Galatians 6:9-10



	Transition Reminder


· Maintain and document communication that may occur with public school special education professionals with whom you may be working  (resource teachers, speech therapists, occupational therapists and physical therapists).

· Maintain (and document) communication with parents regarding student’s progress.


Document any new accommodations and modifications and their effectiveness.

	Upcoming  Training Opportunities


*This is not to be considered an endorsement of these in-services, merely a listing of upcoming in-service opportunities.

KSDE Annual Conference
Preconference, November 5th

Conference, November 6th and 7th

Wichita, Kansas

For more information go to 

http://learningforwardkansas.org
� EMBED PBrush  ���





�











